Building English Vocabulary 


What do the books aim to do? 

The books have been developed with the key focus of developing the following capacities in 
English in the students - 

Develop English vocabulary and know the meaning of key words 

Recognize the written form of many words 

Become familiar with the sounds in English language 

Recognize alphabets and diagraphs phonetically 

Become familiar with the syntax and grammar of English through exposure to spoken 
English 

Begin to respond in English 


VNANN 


\ 


What is in this set? 
There are six books in this set. Each book has sets of sentences around 30 to 40 words. 


The words are grouped as per the alphabet, with 4 to 7 alphabets covered in each of the first five 
books. Thus these 5 books cover all the 26 alphabets of English. They have been distributed in 
the books in a way that each book has a mix of alphabets. 

Book 1 —B, C, F, T, I 

Book 2 —M, L, P, H, E 

Book 3 —G, R, D, A 

Book 4—S, K, N, X, O 

Book 5 —J, Q, V, W, Y, Z, U 

Book 6 - introduces other sounds in English language - [6],[@], [sh], [ch], [zh] formed through 
different spelling structures 


Why have these books been created? 

Theoretically and practically we have all seen that a child hears her first language in abundance 
from the days she is in her mother’s womb, continuing through the first two years of her life, and 
then starts producing few words. Similarly, students need to have heard the sound of the foreign 
language in abundance to be able to start speaking words, phrases and sentences in English. 


In our classrooms, we saw that our children were learning words and could use them 
appropriately in terms of their meaning, but not in the correct form. So we would hear children 
say, “4 a4 eat fear’, “4H home oT ver &”, “night 4 cerg ge et’, “AN deat AR aE sleep Heit | 
So while the use of the words were appropriate, there were different problems coming up as the 
children grew. 


The right positioning of the words and the form of the verb was not being introduced or learnt 
from the beginning. We understood that as students, our vocabulary may keep growing, but 


isolated from the natural flow of language, they only remained as words. 


We found this problem reflected also in many adults. Though they have English as a subject for 
7 to 10 years of schooling, they have not had an exposure to the spoken language. As a result, 
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they have a basic vocabulary and can decode English text, but majority are not able to string 
words (initially) in a grammatically correct sentence. 


We wanted to provide abundant listening opportunities of contextually meaningful English 
sentences to our students. We would use classroom discussions and translate them in English and 
used again in classes. This input was also provided in classes through story books and textbook 
lessons (in English). But they were not from the children’s context. 


Therefore we felt the need to have ready texts of incidents around children’s lives. Another 
aspect that we have tried to cover in this set is a repeated focus on specific words categorized as 
per the alphabet. As students need to learn the alphabet also in their early years at school, this 
ensures that the student has a set of words associated with that alphabet to be able to draw out the 
phonetic sound of the alphabet. 


How is the book organized? 
Books 1 to 5 follow a similar pattern of organization. Words have been grouped phonetically. 
The key words are given in bold and also written on the top corner of the page. 


e After doing a group of words with a specific letter (example, b, t), there is a box of 15 words 
associated with that letter. The alphabet may be coming as a beginning sound or an ending 
sound or in the middle of the word. 

e Several letters are associated with more than one sound (e.g. [k], [s] for letter ‘c’ or [g], [j] 
for letter “g’ and sounds of a as in age, act, agree, park, salt). At the end of one phonetic 
sound, a set of words is provided for practicing that sound. The next group of words for the 
same letter followed by the box of words provides practice for the other sound associated 
with that letter. 

e Some texts have a title more than the key word as ‘two goats’, ‘hot day’. On these pages, 
there is more than one word with the focus sound. 


In Book 6, we have given the word list first. Most of the texts in this book are a set of connected 
sentences using many words with the focus sound. 


How to use these books? 


Writing out the key word 

The key word (bus, balloon, bottle, etc.) should be written out on the board so that it can be seen 
clearly by everyone and becomes the focus (visually) of the session. As the word is introduced to 
the learner, the sound of the letters should be shown. Where the letter’s sound merges with 
another, it should be finger-pointed as that on the board. 


Repeated use of the word in the sentence form reaffirms the word as well as introduces the child 
to the use of the word and the language. 


We have to work to build the key word as a sight word for the students. After the class, we can 


give them ‘word-cards’ to take back home. As a student looks at the appearance of the word 
repeatedly, her memory of this word would grow. 
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Through words holding the same letter, the sound of the letter is confirmed. While the focus is 
on a specific letter, the other letters of the word should also be pronounced. 


Reading out of the full sentence and sets of sentences 

Oral language should be introduced to all children even if they cannot read or write. Irrespective 
of the level of the child, the full sentence should be read out to the student. The student may not 
be able to understand a full sentence, and there may also be words that a child is unfamiliar with 
in a sentence. But continue with the reading out of the whole sentence exercise. 


The teacher can try to use punctuations and pauses in a sentence to help the meaning to be 
conveyed. Do not try to give word by word translation. Appropriate intonation and pausing at 
appropriate chunks of words would help the student to grasp the meaning. As a teacher, you 
could provide the context through a discussion or a question or switch languages. When we give 
the sense of the situation where the word is being used through action, discussion and the picture, 
children are able to guess the meaning. Give specific details only when really needed or when a 
student asks any question. 


If you are not comfortable with English language, you should work with the text prior to going to 
class so that it could flow easily in the classroom. It would help to identify meaningful chunks of 
words while reading aloud the sentences so that you understand where to pause. As you do this 
more and more, your own instinctual sense of language helps and this practice becomes easier. 


Sometimes / Bali / gets a seat / in the bus. 
Bali / goes to school / by bus. 
The number 9 bus / goes to Bali’s basti. 


Some pages show different uses of the key word, and therefore there are sets of sentence(s). 
Therefore, the text is not in a single flow on each page. It may seem difficult to move from one 
context in a sentence to another context in the second context, but if we are conscious that the 
student is learning the use of a word, and we emphasize the word, this change in context will not 
hamper the learning process. 


Drawing out the alphabet from the words 

Attention should be drawn to the letter in the beginning of the word after the group of sight 
words for each alphabet has been internalized. It is not important to do it immediately after each 
set of words but should be done gradually as the group of sight words in the student’s memory 
grow. The capital and small letter of each alphabet should be taught. 


For children who have a basic vocabulary and knowledge of the alphabet 

The children should be encouraged to read the sentences on their own, with meaning. At this 
stage of learning, the teacher could discuss the words (from the sentences) that appear difficult or 
unfamiliar. This would help the child to recognize these words independently also. 


Building English Vocabulary — Set of 6 books 


Elicit responses in English 
As you move from class to class, you can begin to ask the students simple questions to elicit 
responses in English. The questions could be in the child’s first language. For example, 


After the lesson on ‘Bottles’, we can say — 

feat at dal & 2 A rupee each 

Hf atte UX ear aierit & ? A wet cloth. 

If the children say ‘cloth’, the teacher should affirmatively say ‘yes, a wet cloth’. 


After the lesson on ‘Bus’, we can say — 
Tel tHe HY viel s ? By bus. 
If the children say ‘bus’, the teacher should affirmatively say ‘yes, by bus’. 


As children become confident with the structure of a sentence, they should be encouraged to 
frame their own sentences using the key words. For example, ‘Please keep my bag with you.’ is 
one sentence for ‘keep’. The students can add more sentences as ‘keep my copy’, ‘keep the 
pencils in the box’, etc. so that the use in this context is strengthened. The teacher should assist 
where needed. 


Additional Activities 

The set of books is one more tool in teaching English to children. This book has also not been 

designed as a workbook and there are activities emerging from here also for consolidating the 

learning. 

> Encourage the students to provide more instances and experiences in context of the key 
word. If children don’t begin to share on their own, you can ask questions to initiate a 
dialogue. 

>» Give the children the words on a worksheet and ask them to draw a reference incident or 
image for the word. 

> Write out the letter neatly on a paper and ask children to copy it. 

> As the child’s pool of alphabets grows, enable him/her to recognize these in other spaces and 
begin to read words on their own. 


Limitations of this set 

We have not been able to cover the sounds that emerge from each English alphabet. For 
example, s making the sound of [z] as in ‘mangoes’, because’; x making the sound of [z] as in 
xylophone; q making the sound of [k] as in antique, technique; the sound of ‘ed’ becoming [t] or 
the sounds of the letter ‘y’ in positions other than the beginning letter. Similarly, the sound of 
vowels is very varied. We have tried to cover many but it is not exhaustive. 


For suggestions, copies or any query, please contact — 


Muskaan 

LIG 174 Harshwardhan Nagar, 
Mata Mandir, Bhopal 462010 

Email — muskaan.office @ gmail.com 
Website — www.muskaan.org 
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